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Executive summary

After supporting Roma Access Program (RAP) for three academic years, Roma Education Fund (REF) has requested an external evaluation of RAP. The methodology for assessment combined questionnaire for students (34 answers), interviews with students, program management, tutors, and members of the evaluation committee (21 interviews) and two focus groups with students and alumni. The evaluation was conducted between November-December 2009.

The main findings of the evaluations are:

· The selection process was fair and transparent, the selection criteria were appropriate, objective, and transparent and applied consistently by the program staff.
· In general, after attending the program, a RAP student improved his/her English language performance in an English language test in average with 25%.

· The completion rate for the whole program stands at 89.55%. 
· Out of 58 graduates 29 were granted admission to MA programs at CEU and other Western Universities, which represents 50% of the total RAP graduates.
· RAP students expressed satisfaction with the tutoring scheme and found tutoring useful according to the answers to the questionnaire and during the interviews and focus-groups.
·  However, some students expressed interests in other areas than those available for tutoring.

· Tutors expressed their need for better cooperation within the program.

· The management of the program was effective in attracting the funds to run the program for 6 years, it was flexible and open to suggestions for improvements.
· There is no formal network of alumni.

· There is a gap between the ending of RAP and the beginning of the academic year. It is desirable that during this period RAP students be placed in different institutions as interns or on temporary positions. 
· Hiring an additional person will help the coordination of the program within CEU structures.   
· RAP is a unique program of its kind in Europe and all parties involved agreed that there is a need to continue the program.

The recommendations made by the report are:
· Improve the reaching out to potential applicants by cooperating with scholarship providers, including REF, and involving directly universities where Roma students are based.
· Increase the frequency of the English language classes and provide individual meetings on regular basis to answer better to the needs of the students.
· In case the number of participants in the program increases it is important to divide the students in two groups, according to their level of English. 
· Develop a standardized curriculum and teaching methodology for English language classes based on the experience accumulated to date by the tutors.
· Increase the frequency of the academic writing classes to cover the lack of such skills from previous studies. 
· Improve the selection of tutors in order to ensure continuity and that only those with teaching abilities are teaching in the program. 
· Develop curricula for the courses offered to students based on the experience of previous tutors. 
· Ensure consistency of the grading across the disciplines offered for tutoring. A grading methodology and training for tutors in this sense will be helpful. 
· Develop “base line” tests to ensure that academic progress could be measured and reported adequately.  
· Transform the audit status of the CEU courses attended by RAP students into for grade courses in order to receive feedback about their performance and ranking in the class.
· Diversify the subjects available for tutoring according to the interests of the students.
· Design written development plans for each student. Such a development plan should include description of the entry level, measurable objectives to be achieved and ways to attain those objectives. They should be designed together with students.
· Program management should take a pro-active role in formalizing the network of alumni.

· Develop a multiannual fundraising strategy to ensure financial stability and well functioning of the program. 
· Reduce the time allocated for reporting by separating the financial operation from the CEU financial office and by negotiating with donors a more adequate reporting procedure in terms of timing and format. 
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1. Introduction

1.1 Short history of the program

The program was launched in 2004 with a stated aim to run for 6 years. To date six groups of students participated in the program. The aim of the program was to create an “Access” program for Roma students into CEU by preparing Roma to enter international post-graduate studies (at master’s level) through open competition at CEU, North American or Western European universities. As presented by the organizers “the Roma Access Program has focused on academic and English language development of the selected Roma graduates. During the 9-month period the program prepared them for their chosen field of study through intensive academic and English language training, accustomed them to advanced academic life, trained them in post-graduate level academic skills, raised their English to a level adequate for post-graduate study and also involved Roma students in the core degree programs of CEU.” There were no changes in the program’s objectives. In the first three years the program was advertised in all Central and Eastern European countries with Roma population, an area extend to include former Soviet Union and Turkey. The program was supported by the Ford Foundation, Roma Education Fund, Sigrid Rausing Trust, and other private donors.
The overall structure of the program included 3 semesters and in 2007 the structure changed to 4 semesters and participation in the CEU Summer University course. This change allowed for a better balancing among modules, as explained in the RAP reports to REF. Upon the arrival the students were provided with an orientation session for accommodating to the new environment. The session included introduction to the respective units and departments at CEU, training on using the CEU Library, and introduction to the computer system used by the CEU students. For identifying the students’ academic interest and English language training needs, the Academic and Language Directors had individual consultations with each student. The students were also required to take an English language test to determine their level of English. After the orientation session students were required to make a choice about their fields of tutoring.

The first part of the program was focused on improving the abilities of the students to live and work in an English speaking academic environment. Thus they receive intensive English language training and Academic English skills. In the second part students received also introductory courses in their chosen fields of tutoring in addition to English language training and academic writing. During the third and fourth modules the students had to audit CEU regular courses. The students received also training on presentation skills and exam preparation for the English language test at the end of the program. The students that intended to apply to Legal Studies Department received also training in Legal Terminology and preparation for legal reasoning test LSAT. At the end of the program each student had to prepare a final research paper. 
1.2 Evaluation’s objectives

Roma Education Fund (REF) has supported Roma Access Program for three years. At the end of the period REF intended to conduct an evaluation of the whole program. According to the terms of reference set in the call for applications for consultants for external evaluation of the Roma Access Program the objectives of the evaluation were:

· the assessment of management and project implementation

· a description of the social and academic background students in the program and those who applied but were not successful

· the assessment  of the selection and decision  making processes, whether they were appropriate, objective, transparent and applied consistently

· the assessment of the participant achievements,   both academic, English language proficiency and  in the labor market
· the assessment of efficiency and results provided by the mentorship/ tutorship scheme provided in the program, including the range of subjects supported by the program and the methods used

· Collecting 3 histories of former graduates from previous cycles. How the program changed the life of the participants? Is there a network of alumni?  
· Evaluating the university/ program  environment.

· Partnership and networking  with similar  programs, whether appropriate links were developed and used effectively to support the program goals 

2. Methodology 

In order to achieve the objectives of the evaluation a combination of quantitative and qualitative research methods were used, as requested by the terms of reference. The following research methods were used: program document analysis, survey of the students and alumni, individual interviews with selected students, alumni, and program staff, and focus group with students and alumni. 
2.1 Short description of the instruments

Program document analysis
The following set of documents were analyzed call for application, criteria for selection, application forms, English language test used for selection, list of the selection committee members; the information package students received upon their arrival, the list of all RAP students, their individual evaluation included in the reports to donors, the list of grades they received, the student’s results in the entry and exit English language tests, the evaluations of their tutors for the last three years, and their contacts; the list of tutors and mentors and the subjects supported by the program; fundraising documents and applications to other funding institutions; the list of program staff and their contacts. Access was ensured to the hard copies evaluations of tutors by the students in the previous years. The consultant analyzed the documents and used them in designing the research instruments as well as in the writing of the report. 

Survey
A questionnaire (Annex 1) that was distributed electronically to all RAP students and alumni asking them to fill it in and send it back. The questionnaire has been designed to collect relevant information on the following topics: management of the program, achievements and personal development, assessment of the tutorship scheme and the subjects supported by the program, the level of satisfaction with the program and suggestion on improving the program. Out of 60 students and alumni that received the questionnaire 34 filled it, a rate of 56.66%, better than the rate expected in the beginning (25-50% of the students will fill in the questionnaire).

Interviews
Based on the analysis of the program documents, terms of reference and discussions with the REF staff the consultant has elaborated interview guidelines for three categories of persons involved in the program: students, program management and tutors.  The guidelines are attached to the report as annexes 2, 3 and 4. A total of 21 interviews were conducted, as agreed with the REF staff. 

Students:
Two students from each cohort were selected for interviews ensuring a balanced representation of nationality and gender. The questions of the interview focused on the aspects regarding the management of the program, the selection process, achievements and personal development, the mentorship and tutorship scheme including subjects offered by the program, the opinions on program environment and the links with other similar programs. The interviews were conducted in English. Most interviews were conducted face-to-face while two of them were conducted by telephone and one by skype. There were 11 interviews with students, one of the students from the first cohort postponed the interview several times and in the end the interview was not conducted.

Management: 
The consultant interviewed the Program Director, the program manager, the Academic Director and the English language Director. These persons were also involved the selection process and, with the exception of the program manager, in the whole program life since its start. An additional member of the evaluation committee was interviewed since he was involved in the discussions about setting up RAP. 

Tutors: 
The third category of persons involved in the program that were interviewed for this evaluation was the tutors. Two English language tutors that covered the whole period of the program and three tutors covering three different tutoring fields: international relations, human rights and public policies were interviewed. The international relations tutor has been involved in the program for two years thus being able to compare the program and the two cohorts. The human rights tutor was one-time involved in the program for a module and this proved to be a problematic field for tutoring. The guidance received and the way the tutor managed to cope with the requirements of the tutorship were relevant for the purpose of the evaluation. The public policy tutor was selected because the field was just introduced in the tutoring scheme.   

Focus groups 

Two focus groups were organized for the evaluation: one with current RAP students and another one with RAP alumni based in Budapest. All current 9 students of RAP were invited and all former alumni that are based in Budapest (20). In the focus groups participated 7 alumni and 7 students. The proposed themes for discussion were: issues relating to tutoring  (curricula, bibliography, meetings , fields available for tutoring), English language progress (needs of the students and assessment), academic progress (skills improvement and the ways to achieve that, progress assessment, auditing), relation with RAP staff (responsiveness to the students needs, incidents and reactions), follow up studies (assistance and opportunities), and improvements (regarding organization, English classes, academic aspects, selection). Having collected information by analyzing the program documents and by interviewing students this was an opportunity to crosscheck some of the data gathered and also receive more detailed information on some specific aspects. 
2.2 Limits of the research

The research has its own limits determined by the research instruments, finance and time. The following points are the major limits of the research:
Students filled in the questionnaire in a high proportion. However, not all students provided feedback and not all voices were heard. For this reason the research did not rely solely on feedback from students from the survey but included individual interviews and focus groups.

Due to financial limitations, the focus groups were organized only with current students and those alumni based in Budapest. However, they represent almost half of the total graduates of RAP (9 students and 20 alumni). 

The lack of a base line study made impossible the direct measurement of the academic progress. All participants mention that in different degrees they improved their skills and knowledge but it was not possible to quantify these improvements.
The data provided by the program did not allow for a clear image of the budget and for an analysis of the structure and amounts of the costs per capita. 
2.3 Structure of the report

The report is structured according to the stages of the program that corresponds to a chronological development. In the same time it follows the structure of the evaluation’s objectives. Thus, the report focuses on the selection process, English language proficiency, academic progress, tutoring, management of the program, and conclusions and recommendations.

3. Selection process

In the first three years the program was advertised the program in 15 countries: Poland, Czech Republic, Slovakia, Hungary, Romania, Bulgaria, Macedonia, Serbia and Montenegro, Albania, Croatia, Serbia, Ukraine, Russia, and Moldova. Later the program was advertised in 19 Central and East European Countries: Albania, Belarus, Bosnia and Herzegovina, Bulgaria, Croatia, Czech Republic, FYR Macedonia, Hungary, Moldova, Montenegro, Poland, Romania, Russia, Serbia,  Kosovo, Slovak Republic, Slovenia, Turkey, Ukraine. Thus its geographical scope covered all countries from Central and Eastern Europe with a recorded Roma minority.
3.1 Channels used for reaching out to potential applicants
The call for application was usually send out by October-November. The local Soros Foundations, Roma NGO and CEU coordinators have helped with the dissemination of the program announcement to Roma organizations in their respective countries as well as dispersing the information via Internet and e-mail. Alumni were very useful in spreading the news and knowledge about the program. However, some students are of the opinion that the reaching out to potential applicants should be improved. They suggested the use of different networks to reach the students through universities and departments where they study. One such network could be the scholarship beneficiaries of the REF. This is one of the recommendations made by a number of students that responded to the questionnaires but also during the focus group. 

The management of the program is aware of the current limitation and is seeking cooperation with other partners including Roma Education Fund on this issue. One solution envisaged by the program management is to involve the scholarship beneficiaries of REF and its alumni network in spreading the call for applications to as many potential beneficiaries as possible.
The selected students for RAP in the six years came from: Albania 3, Bulgaria 11, Czech Republic 2, Hungary 13, Kosovo 1, Macedonia 7, Moldova 3, Poland 1, Romania 16, Russia 1, Serbia 3, Slovakia 4, Turkey 1, Ukraine 1, 30 man and 37 woman.
3.2 Description of the selection stages

The selection process included four stages. Firstly, the applicants had to send the application package consisting of:  application form, CV, motivation letter, one academic reference, one reference letter from a recognized Roma NGO, university diploma and all transcripts. The program manager usually checked the documents and contacted all those that did not include all required documents. Secondly, based on submitted documents and compliance with the selection criteria, the most promising candidates were selected for interview, the third stage. This selection was done by the Director of RAP together with the Academic and English language directors. The interviews were conducted by CEU professors and an English language instructor and were complemented by completion of an English language test.  The interviews were in person in those countries of origin of the highest number of applicants - Romania, Bulgaria and Hungary. The rest were via telephone, hosted by the local Soros Foundations and the English language tests were submitted to CEU by fax or e-mail. In the fourth stage, a Selection Committee, comprising of English language Director, Academic Director, CEU professors from different departments, 1 representative from OSI’s Roma Participation Program, 1 RAP alumna, and the Program Director chose the candidates. 
The criteria for admission as included in the call for applications are:

· A university/college degree in any field (preferably in the Social Sciences or Humanities)

· Strong interest in post-graduate university education

· At least pre-intermediate English language skills

· Desire to study in a multicultural environment

According to the selection guidelines of the program provided to the consultant, the criteria taken into account by committee members were:

· “Sufficient English language abilities (sufficient enough to be developed within 9-10 month for an entry into CEU) 

· A university/college degree in the Social Sciences or Humanities

[Students with other background might be accepted on a case by case basis] [Exceptions can be made on an individual basis if the candidate has finished their main degree studies] [If wishing to pursue an LLM at CEU, only a law degree can be accepted]

· Good university grades and academic performance, and the potential for excellence

· Relevant background to or strong interest in the proposed academic field

· Strong desire to pursue post-graduate university education

· Desire to study in a multicultural environment”
Conversely, the most common criteria for rejection an application were:

· “Sufficiently advanced English language abilities (in this case the preparatory course is not necessary)

· Poor university grades and academic performance

· University grades and English language abilities sufficient to enter an international Masters program without the support of the Roma Access Program
· Lack of relevant background or strong interest in the proposed academic field

· Too many missing documents from the application package

· Lack of a degree certificate or diploma [if the degree has been awarded]

· Application package is incomplete

· late application package

· Unfinished university study (no diploma) 

· Inadequate commitment ability for a full-time program 

· Lack of commitment to a Master program
· Lack of supporting documentation to prove Roma status”
However, there were cases when these rules were flexible. For examples, there were students accepted into the program that according to their level of English resulted from the entry English language test results could qualify for admission into an international Master program without the support of the Roma Access Program.  One student that has met the criteria has been interviewed during the evaluation process.  The student opinion was that without RAP he would have never enrolled for a Master program in an international university.

 “I did not know how to apply firstly and the second reason is that this program opened my eyes… before I never thought of such opportunities… this open my mind and my eyes… I never thought that I can apply to an international university… I never thought that my English was good enough and I do believe that before my English was not good enough even though a passed the TOEFL. But the TOEFL is not the universal measurement of your English. It is more about the time management.” Interview with RAP alumni

Motivation plays an important role now in the decision to accept a candidate in the program. As the Program Director put it during the interview:
“In the first year we were more concerned about filling the number that we said we will take rather than necessarily what we were capable of achieving.  We have become more interested in their English level and in their motivation moving forward. We are also a lot more careful about the matching of the first degree with what CEU may offer.” 
Interview with Sophie Howlett, the Roma Access Program Director

The composition of the committee was quite consistent over the years and this lead to a consistency in the application of the selection criteria. Bernard Rorke, the Director of the OSI Roma Initiatives and a constant member of the selection committee emphasized this aspect during the interview:

“I found that all the academics involved in the initial selection procedure were very consciences, had full and complete notes and had very good reasons for inclusion or not in the program. I was impressed with the selection… I consider to be a though and transparent process.” Interview with Bernard Rorke, Director of Roma Initiatives Office and member of the RAP Selection Committee
During the years there were no complaints regarding the admission process. There were some inquiries and the program staff had provided the reasons for the decision. One point that was raised during the interviews with the Program Director and with the Academic Director was the pool of students that might constitute the target group of this program. While this aspect falls out of the possibility of RAP to research, it still has relevance for the discussions about the number of students accepted in the RAP.
3.3 Number of applications and applications of rules

The number of valid applications to the program decreased after the first year and remained relatively constant over the next years. In 2004 the program received 109 applications, in 2005 there were only 47 applications, in 2006 were received 55 applications, in 2007 there were 51 applicants, in 2008 the number was 49, and in 2009 were recorded 48 applications.
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4. English language proficiency

Improving the English language level of the students is one of the objectives of the RAP. Thus, the structure of the program included English classes four times a week with possibilities for individual meetings whenever needed. During the classes, students studied grammar and vocabulary, and practiced listening, reading and writing. Students were assigned home works but it was a matter of individual choice if they did them or not. There were also classes preparing students for the international English tests used for admission to English speaking universities.

4.1 Measuring progress in English language proficiency

Each student was required to take an English language test at the beginning and at the end of the program. The section below presents the improvements of the students score obtained in the English language tests. The first two groups of students used IELTS and the following groups took institutional TOEFL.
 

The following charts indicate the progress made by students as regards the score tests in each year:
English language progress 2004 

[image: image2.emf]0

1

2

3

4

5

6

7

entry IELTS results

exit IELTS results

entry IELTS

results

46 466 545 4564 436 5

exit IELTS

results

67 476 664 5676 000 6

s 

1

s 

2

s 

3

s 

4

s 

5

s 

6

s 

7

s 

8

s 

9

s 

1

s 

1

s 

1

s 

1

s 

1

s 

1

av

er


In 2004 the group of students the average score at the entry exam was 4.5 with one student being less than an extremely limited user. Three students dropped out of the program and did not take the final test. Only three students received a score that represented the minimum for admission into CEU MA programs.

English language progress 2005
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The 2005 group had a better average at the entry test – 5.28 - as compared to the previous group. One student scored the minimum to meet the requirements for CEU MA programs. At the exit test six students passed the minimum requirement for CEU, three of them scoring even higher.

English language progress 2006
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The 2006 group was administered institutional TOEFL. Only one student scored over the minimum required for CEU at the entry test. At the exit test, only one student (another one dropped out from the program) did not meet the minimum language requirement for CEU.

English language progress 2007
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The 2007 group was more homogenous in terms of English language proficiency, no student scoring 570 or above. At the exit exam, with the exception of the student that dropped out, all of them performed over the minimum language requirement for CEU.

English language progress 2008
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The 2008 group was also homogenous in terms of English language proficiency with only one student scoring above 570. In the end, all students scored above minimum requirements but one who scored the minimum to qualify for a possible admission into a CEU MA program.

English language progress 2009
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The 2009 group obtained quite homogenous results at the entry test. At the time of the evaluation the exit test has not been administered.

Average progress
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The average score for entry and exit test results was calculated talking into account the total number of students that took the test. Thus, those that dropped out of the programs were not taken into consideration when calculating the exit average. The chart above indicates the average progress per each cohort in percentages.

The difference between exit results and entry results of the English language proficiency tests was calculated in percentages reported to the entry results as the baseline. The formula used was:

                                                         (Taf – Tae) X 100

                                            AP    = ----------------------

                                                                    Tae

where, 

Taf represents the average result in the test of the cohort at the end of the program,

Tae represents the average result in the test of the cohort at the beginning of the program,

and 

AP represents the average progress of the cohort in a year.

Thus, the 2004 cohort average progress was 22.22%, the 2005 cohort average progress was 17.23%, for the 2006 cohort the average progress was 29.26%, for 2007 student group the average progress was 33.69% and for the 2008 cohort the average progress was 24.89%. For the 2009 cohort the progress could not be measured due to the lack of exit test results. 

The progress in English language proficiency is not linear. Those students that received higher scores in TOEFL progress slower than those that received lower TOEFL scores, while both categories attend the same language course. Students that obtained lower scores have a larger interval for improvement that those that performed better. For example, the 2005 group had the lowest average progress group. But when compared to the 2004 group, they had a higher entry average score, thus a lower interval for progress. In addition, even though the average progress of the 2005 group was lower than that of the 2004 group, taken individually the 2005 students scored better than the 2004 students.  Individual work is also reflected in the progress of each student. Nevertheless this comparison shows that, in general, a RAP student improved his/her English language performance in an English language test with approximately 25%.
4.2 Changes from IELTS to TOEFL

After analyzing the above charts, one may ask what were the causes for the improvements of the scores received by the students in the last groups than in the first two groups that attended the program. The consultant investigated these aspects and concluded that two major factors were likely to play an important role: the nature of the test and the selection process. Other factors were eliminated taking into consideration that when the test change occurred the teacher continued its activity with the same curricula and with a similar size of the student group.

The interviews with English language tutors and with the Program Director confirmed support this conclusion. Marta Siklos, an English language tutor that taught for three years in the program suggested that “TOEFL targets the academically capacity of the student. It is convenient and it is easier to prepare for. […]  IELTS is rather subjective and we were dissatisfied with how the test was run.”  

Sophie Howlett, the Program Director emphasized, in addition to the subjectivity of IELTS, other reasons for the adoption of TOEFL: 

“IELTS is a better exam and it is a lot more effective exam. TOEFL is a very different exam to IELTS and to get into an American university or CEU one has to get the TOEFL.  TOEFL scores are acceptable to English universities. In other words, IELTS is a better test but TOEFL is more universally accepted. We felt that it was more important to prepare people for TOEFL and then if they want to take IELTS we can give them some additional training.” 

David Ridout, the English Language Director of the program added:

“IELTS is prohibitively expensive and the administration of the IELTS exam was not carried out in a very professional way in Budapest, it is a relatively subjective exam. […] Another reason is that it was held only four times a year, so it was not very flexible. TOEFL  is a relatively passive exam… but it gives a fair reflection of reality.[…] TOEFL is an institutional exam and if students wants to apply to a master to a university that requires a specific exam and if they show that they are serious about that… then we can provide them with finances for the exam”.  
4.3 Satisfaction with the English language tutors/classes
The first three students groups were split according to their level of English and the teacher could use the most appropriate methods to stimulate students English language proficiency. Due to financial limitations this measure could not be applied the next years.

The English language tutors that were involved in the program for the whole period – Marta Siklos and Viktoria Vajnai – were experienced teachers. Most of the English language tutors were associated with CEU English Language Center at the time when they were teaching. They were not provided with a curriculum and they had the freedom to choose their methods as well as the English language books they used for teaching.

When asked about the satisfaction with the English language tutoring, students expressed satisfaction with their progress as regards English language proficiency, and with the skills they have acquired during the program. One of the questions of the survey among the students was related to self-appreciation of the improvement as regards English language. Out of 34 answers received, 15 students answered that they have improved their English “very well” 15 appreciated their progress as “well” and 3 as “average” while one student mentioned that the improvement of English language proficiency was “not significant”. When asked about the skills they have improved as a result of their participation in the program, 23 students mentioned English language skills. The chart below presents the self-appreciation of English language proficiency after attending RAP. 5 represents the students that improved “very well” their English, 4 represents the students that improved “well” their English, 3 represents those that answered “average”, 2 represents those that answered “not significant” while 1 represents the ones that declared “not at all”.
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English language tutoring was among the positive parts of the program indicated by the students and the relative high evaluation score received by the tutorship scheme is due to the appreciation of English language tutoring by students. 

4.4 Issues 

One of the issues identified during the evaluation was the need of the students for an increase frequency of English language classes. Another issue that some students, especially those that had better command of English, mentioned was the possibility to split the students in two groups according to their English language proficiency. According to them, this measure will increase the efficiency of the English language classes by adapting the rhythm of teaching to the needs of each student. Both English language tutors interviewed by the consultant agreed that increasing the number of English classes and splitting the students in two groups will be very useful.

5. Academic progress

5.1 Description of the structures
 Tutoring 
The course is a full time one consisting of a combination of tutoring in specific disciplines, general social science tutoring, academic writing classes and academic courses at CEU, in addition to the English language training. The tutoring was offered in fields taught at CEU - Law/Human Rights, Sociology, Gender Studies, Political Science or International Relations and European Studies -and was done, with few exceptions, by CEU PhD students. The tutoring sessions are supposed to introduce students to different disciplines in order to help them make informed choices for the continuation of studies. Tutoring had two parts: an introductory one, when students had the possibility to attend several courses, and a second part, when students had to specialize in one discipline. The tutoring classes were organized twice a week.

Academic writing 
Academic writing classes were designed to improve those students skills needed for academic study in English: presentation skills, analytical skills, research skills, etc. They were organized once a week but there were also more intensive periods especially during the workshop series and there was always the possibility for individual meetings.

Auditing courses  

Students had also the possibility in the last part of the program to attend CEU courses provided by different departments. The courses were for audit only, students having to take no formal exam and receiving no grade. However, the students had a possibility to learn more about their subjects of interest and to get in contact with CEU professors as potential referees.

Extracurricular activities
Students had also the possibility to engage in other extracurricular academic activities. Most of the activities consisted of conferences and debates organized by CEU. A number of students were supported by the program to take part in different trainings and conferences organized by other institutions. Students were also stimulated to audit the CEU Summer University courses on Roma, where they had the opportunity to familiarize with most recent research and debates on Roma and meet academics and other participants interested in Roma issues. Their participation was conditioned on their English language progress and the grades they received in semester 2. Those that did not received at least B could not attend the courses. Some students were offered internships in different institutions and RAP allowed them to take up such opportunities with conditionality on the period of internship as well as the nature of relation between the internee and the host institution.
5.2 Difficulties in quantifying the academic progress

Without a standardized curriculum, without a uniform grading system, no base line assessment at the beginning of the course and different requirements in CEU departments it is difficult to quantify students’ academic progress. It is desirable that a baseline assessment will be used for the next cohorts. However, there are some indicators that can give an image about the efficiency of the program as regards academic progress of the students. These indicators are the perception of the students regarding their academic progress and data analysis regarding the completion rate of the program and the number of successful MA applications at CEU and other Western universities (see page 40). 
Students’ perception on academic progress 
Since the measurement of the academic progress was impossible, the consultant attempted to get the students opinion on the issue. From the answers to the questionnaire it is possible to find out whether the students have received new information from the courses attended and what skills they think they have improved. The questionnaire measured as well their satisfaction regarding the fields available for tutoring by inquiring whether the subjects supported by the program were in accordance with their interests. All students that filled in the questionnaire said that they did receive new information while attending the courses provided by the program.  The answers to the questions regarding the skills they have improved by attending the courses were more diverse since the question was an open one. The choice of an open questioned for this issue was determined by the consultant’s will not to limit the choices of the students. Most frequently, the students have indicated academic writing skills, presentation skills and communication skills. Other skills mentioned were: analytical skills, reading skills, organizational skills, and computer skills. As regards the available fields of tutoring, 22 students answered that they found all the subjects supported by the program in accordance with their interests, 10 students declared that only some of them were of interest for them while 2 replied that few of the subjects supported were interesting for them.

Usually the students made up their minds what they want to study when they came into the program. For those that their specialization at home university corresponded with the fields available for tutoring it was easier than for those that graduated in a field that was not offered by RAP for tutoring. The students from the first category expressed more frequently satisfaction with the subjects and courses they have attended than those that had to make up their minds from the presentations of different department at the beginning of the program. 

Some of them complained about the relatively short time available to make up their mind about the fields of tutoring. 

“I did not know which field I could fit my practical experience in. That is why it was difficult for me to choose… We had to choose very fast…There were people that came here and they knew what they wanted.” Participant in the focus group

All students interviewed declared that they have progressed academically by attending this program. They could not measure it but they could feel the progress by the way they were able to write better quality papers and assignments and becoming more active during the auditing classes.

“I took the first paper I have written and they were awful and I took the last papers I have written and the difference was obvious. After that I became more active in discussions in auditing classes.” Interview with RAP student

Completion rate of the program

In the first year, 3 out of total 15 students dropped out from the program. In 2005, 2 out of 14 students did not graduate. In 2006, 1 out of 11 students and in 2007 1 out of 8 students did not graduate as well.  In 2008 all 10 selected students graduated the program. In 2009, no drop-out was recorded yet. In total, 7 drop-outs were recorded out of total 67 students in the program. Almost all of them were due to personal reasons indicated into reports to donors. Thus, the completion rate for the whole program stands at 89.55%.
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Successful MA applications at CEU and other Western universities
After graduating the Roma Access Program in accordance with the RAP objectives, Roma students have applied for continuation of their studies at CEU or other Western universities. The bellow table shows the successful applications:

	Alumni year
	Successful MA applications at CEU
	Successful MA applications  at Western universities*

	2004
	2
	-

	2005
	1
	5

	2006
	7**
	-

	2007
	6
	1

	2008
	7
	-

	Total
	23
	6


* Universities in Western Europe or United States of America, or affiliated with such Universities where the teaching language is English

**One student continued his PHD studies with CEU

Out of 58 graduates 29 were granted admission to MA programs at CEU and other Western Universities, which represents 50% of the total RAP graduates. Other RAP alumni have continued studying in their home countries completing MAs and even PhDs. However, they were not included in the calculation of success rate since such studies are not among those specified in the objectives of the program.

One might notice that in the first year of the program only two students continued their studies, both at CEU. One received a scholarship available for Roma applicants. The other one was initially awarded partial scholarship that basically had to give up since she could not afford paying the other costs. The management of the program initiated talks with CEU leadership and departments agreeing that once a RAP student meets the admission requirements of CEU departments and has a good application she or he should be provided with full scholarship. In this way, the successful MA application rate improved.

During the evaluation the consultant identified as issues as regards academic progress the limited fields available for tutoring and the grading system. The number of fields available for tutoring depended on the budget of the program as well as on the specializations offered by CEU as well as by the availability and possibility to provide tutorship. Some successful RAP students were interested in fact in some subjects that were not available for tutorship. Nevertheless, they have chosen another field closer to their primary interests. Among the suggestion for program improvement according the answers to the questionnaires one consists of increasing the number of academic fields available for tutoring.

One solution to increase the number of tutoring fields was for example to combine some of the fields like it was the case with Sociology and Gender. However, this measure created additional problems as one of the participant in the focus group indicated.

“I thought we will study more sociology and I wanted to see something on cultural studies. We did not study that much sociology, mainly we did in gender. It will be better to see the basics before choosing.” Female participant in the focus group

The issue of grading came up during the focus groups while discussing the academic progress assessment. The assessment consisted in the feedback students received from tutors and peers during assignments and presentations. 

“For tutoring I cannot say if I improved because all the time I get the same grade. The tutor told me that I improved by I cannot see that in my grades.” Participant in the focus group
Another participant shared its experience:

“I asked the teacher if my essay improved from the last module because I did not even know what grade I got since she did not tell me. The tutor said that yes it is better but in this module the expectations are higher so you can measure it.” Participant in the focus group

One participant made it clear:

“The grade does not show your knowledge or improvement.” Participant in the focus group

While other students supported these points of view, one of them challenged at all the need to use grading in a non-degree program. “I do not see the point to have grades in a non-degree program. What is the point to have a grade when at the end we just get a certificate of attendance?” When challenged by the moderator on this point one of the solutions suggested by the students was that “if they have to give grades to us they have to be more careful”. 

6. Tutoring

Tutoring is an important part of the program taking into account its objectives to prepare Roma for post-graduate studies through, among others, intensive academic training. In the first part of the program tutoring aimed at providing students with basic theoretical and practical knowledge in their preferred field, while in the second part, tutoring aimed at supporting the audit. For tutoring evaluation the consultant interviewed 5 tutors and the Academic Director of the program. An assessment of the tutoring scheme was included in the questionnaire, interview guides and focus group questions with students and in the guide for interviews with the program management.

6.1 Selection of tutors 

Tutoring was carried out by second- and/or third-year PhD students from the respective departments at CEU.  There were also several exceptions, mostly related to Human Rights stream, in which CEU does not offer a PHD. In the beginning of RAP tutors were supervised by academic advisors in their respective disciplines and later by Dr. Paul Roe who became the Academic Director. Tutors were responsible for developing course syllabi, course readers, and recommending relevant books for purchasing. Tutors for the courses were selected by the Academic Director of RAP, Dr. Paul Roe, sometimes with assistance from program management and with the support of the PHD supervisors who recommended possible candidates. The procedure consisted of a recommendation from department and/or supervisor and an interest in teaching in the program. The PhD students were interviewed by Paul Roe and, depending on the pool of applicants, the criteria for selections were: prior teaching experience, some demonstrated ability in the context of the interview of the skills to put together a basic introductory course in a specific discipline and any strong personal commitment to Roma rights or human rights.
6.2 The areas available for tutoring

Over the years the available fields for tutoring changed. In 2004, the following fields were available for tutoring: Sociology, IRES, Political Science, Law (Human Rights), Gender, and Economics. In 2005, for the first two phases of the program, introductory courses were provided in five areas: International Relations, Gender Studies, Human Rights, Sociology and Political Science. In the final phase of the program, tutoring was organized according to three research groups: an International Relations group, a Gender and Sociology group, and a Human Rights and Political Science group. In 2006, 2007 and 2008 the available fields of tutoring were Gender Studies and Sociology, Politics and International Relations, and Human Rights. In 2009, to the three fields available for tutoring before it was added Public Policy.

The program does not offer tutorship in disciplines like Economics, Environmental studies, or History. Some RAP students that expressed interest in receiving tutoring in these fields were directed towards other areas. However, they completed the program and continued their studies in either their field of interests or in connected areas.

6.3 Fluctuation of tutors

There was a fluctuation of tutors over the course of the program as well as in one academic year due to their other commitments. There were cases of tutors teaching for two years in the program, ensuring a degree of stability, but as well cases of tutors teaching half way through the program and then they were replaced. Students were dissatisfied with the fluctuation of tutors within the academic year, having to adapt to a new style of teaching. As Paul Roe put it, “this is one of the difficulties with the tutoring being done by PhD students”. 

6.4 Curriculum
There was no curriculum developed for the tutoring courses. Each tutor had to put together a syllabus for the course, a reader and suggested books for the program. Usually the subjects taught were decided taking into account the curricula of the MA courses. The main reason was that students were supposed to have an idea what the expectations were for an MA program. Academic Director discussed with the tutors the core texts and approved the syllabus. Some tutors included in the curricula topics of interests expressed by the students. One consequence is the difference in the approaches to the same fields and subject.

“The previous tutor had a much different approach than my approach. His texts were more on philosophical and qualitative side of the field while mine were more quantitative and applications side of the field. If one compares the two years tutoring, there are some fundamentals that are there but there are a lots that differ in terms of our methodological approaches. So there was not one course syllabus that we were given.” Interview with tutor

Some students mentioned the similarity of what they were thought in the program and later on the MA program. “When I started my human rights classes in CEU already I had this knowledge. I remember the classes of Professor Bard, who was teaching Council of Europe course, for me it was very easy, in fact was like repeating the class…” declared a student during the interview. Another student expressed the same opinion: “The curriculum was very similar to the class in CEU. We had almost the same reader, we had presentations and actually I used many of the assignments from RAP in CEU with small changes.”
Some students underlined during the interviews the need to adapt the curricula to the needs of the students: “Each class should have present the story of the subjects, basic definitions and concepts, basic trends in the field, and should provide students with a list of reading a list of books a students should read before starting the course according to the CEU reader.”
6.5 Individual development plan

As results from interviews with students, tutors and program management, there was no written individual development plan with clear objectives identified together with the students and suggested ways to achieve those objectives. Some unwritten plan existed as the Director of Program mentioned. There were regular meeting between tutors and Academic Director where they discussed the situation of each student. Students received feedback on their work during the classes, on their assignments as well as during the individual consultations. Information on the students’ progress was included always in the reports to the donors. These practices indicate that attention is paid to the students’ progress even such a development plan with clear objectives defined in cooperation with each student and the way to achieve the objectives and regular evaluations to measure progress in time is lacking.

6.6 Methodology for teaching

There was no specific teaching methodology developed for the program. All tutors were required to attend some form of training in teaching in the beginning of RAP. Recently, they are encouraged to get training. Some of the tutors had previous teaching experience from teaching assistantship as part of their PhD program. 

“The classes were a combination of lectures by myself and free discussions with students. … They had to produce written work texts. We started on with very simple work such as position papers, basically summarizing a text and expressing some sort of critical opinion on it to fully fledged essays, oral presentation, they had to propose questions for debate based on the texts they read to stimulate critical thinking.” Interview with tutor
The teaching and discussions between tutors and students were in English. According to the narrative report to the donor for the first year of the program some exceptions were made to this rule. In 2004, the tutoring for Human Rights was conducted in Hungarian for the Hungarian Roma and in Bulgarian for the students coming from Bulgaria in the first part. The lesson learnt is that students do not progress according to program aims if they are not taught in English.

During the interviews, when asked about the differences between their home based university program and RAP, almost all students indicated the teaching methodology as being more interactive and professors more open to debates, expressing in this indirect way, their satisfaction with the teaching methodology.

6.7 Methodology for assessment of student work

There is no methodology for assessment of student work. Each tutor was provided with an information package that included instructions on the grading of students based on written assignment, presentations, class participation and presence. One of the tutors detailed: “The various assignments were given a certain percentage of the final grade provided and for each type of assignment a sort of evaluating criteria…. They always got feedback on their work and on the points they needed to improve.” 
During the focus group one point of debate brought up by students was the difference in weighting of grades received by students from different streams. One explanation suggested by a tutor that “the discrepancies are reflecting also the requirements from CEU departments”. 

6.8 Satisfaction with tutoring

In general students expressed satisfaction with tutoring scheme provided by the program. The chart below presents the level of satisfaction with tutoring scheme.
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 When asked to indicate on a scale from 1 to 5, five representing the highest level of satisfaction and one the lowest level, their satisfaction with the mentorship/tutorship provided in the program, the average score recorded by in the 34 answers to the questionnaire was 4.23, the lowest point indicated on the scale was 3. When asked whether they received assistance form their mentors when needed or requested 30 answered that they have received assistance always while only 4 answered that only sometimes.

Tutors were also evaluated by students at end of the modules. Because of the different formats of the evaluation forms, they could not be used for the purpose of this evaluation. The consultant selected several forms from the evaluations forms to check the similarities and potential differences between the issues that arose in the evaluation conducted and the students’ evaluation of tutors and found that they correspond in a very high degree. 
In conclusion, students expressed satisfaction with the tutoring scheme and found tutoring useful. However, several issues that should be addressed in the future if the program is to continue are: fluctuation of tutors, curricula, teaching methodology, development plan, methodology for assessment of student work, and, as some tutors suggested during the interviews, coordination among tutors and between tutors and program management.

7. Management of the program

The Director of the program from its inception was Sophie Howlett, the Dean of the Special Extension programs at CEU. In 2005 the Program Manager took over most of the responsibilities of RAP and became the Director of the program, with supervision from Sophie Howlett, who was on a fellowship that year. Due to some management shortcomings, the Director of the program was dismissed and Sophie Howlett took over the management of RAP ever since.

There were four coordinators involved over the years. Most of them were previously involved with the Special Extension Program and they took over once the coordinator left. When the program launched a call for application no strong Roma candidates applied. However, according to the Program Director the program remains open to Roma.
Over the life of the program the management was flexible and open to suggestions for improvements. For example, the selection process improved over the years. In order to have a more consistent application of the selection criteria, the interviews are now made by the same persons, who take notes and distribute them to all members of the selection committee. A second relevant example is the measures as regards supervision of tutors. In the beginning of the program tutors were supervised by a professor from the department. When the management realized that the supervision and assistance provided to tutors was inefficient, it changed the program structure and appointed an Academic Director in charge with supervision of all tutors. This measure helped also with the need for better coordination among tutors, regular meetings of tutors being organized.  Another example is the initiative of the management to talk to CEU administration and clarify the admissibility criteria of the RAP student into CEU. 

One of the problems that affected the program was the fundraising. In 2007, due to lack of finances, the program was delayed for several months. The management tried to identify and attract the necessary funds. It succeeded and the program continued with some changes. As one person closed to the program suggested there is a need for “three-year funding guaranty that will allow to plan ahead and be more strategic”. 

The management of the program was affected by internal CEU bureaucracy. The program was integrated into CEU structures (student services, finance office, etc) and the program coordinator had to deal with all these structures in addition to dealing with students. While CEU departments had two or even there persons performing these tasks, the RAP program coordinator was supposed to perform all these task alone. 
Reporting was a difficult task for the management, having to retrieve financial data from the finance office, for example. Different reporting styles of the donors as well as the different timing interval for reporting lead to a considerable effort of the management to meet the donors’ requirements. For example, the evaluation process was affected by the different reporting styles required by donors, the consultant having to search for data through different formats of the documents. It is advisable to agree with donors on one format for reporting as well as on timing for reporting related better to the structure of the program. One challenging task for the consultant was the calculations of the per capita cost of the program due to different formats for reporting and inaccuracy of data provided by the program management. 

7.1 Cost effectiveness of the program

The most appropriate indicator for measuring cost effectiveness is the costs per student. In calculating the costs per student the currency used was Euro. The data were those provided by the program at the beginning of the evaluation process. March 1 of each year of the program was used as the date for the Euro exchange rates.
 The currency converter can be found at www.oanda.com . The number of students included in the calculus was the total number accepted to the program, including those that dropped out later. Given all the calculations, the cost per student amounts to EUR 9,913.00 per 9 months.
	Year
	Total budget available
	Number of students
	Cost per student

	2004
	182,299 USD = 145,933 EUR (0.80 exchange rate USD-EUR)
	15
	12,153 USD = 9722 EUR

	2005
	154,668 USD = 116,783 EUR (0.75 exchange rate USD-EUR)
	14
	11,048 USD = 8286 EUR

	2006
	161,734 USD = 136,209 EUR (0.84 exchange rate USD –EUR)
	11
	14,703 USD = 12,350 EUR

	2007
	 (58 220 EUR+7 500 GBP+10 000 USD) 76,910 EUR  
	8
	9,613 EUR

	2008
	 (59 908 EUR+15 500 GBP+14 000 EUR) 94,184 EUR
	10
	9,418 EUR

	2009
	 (73 221 EUR+ 4000 EUR + 15000* GBP) 94, 158
	9
	9,415 EUR

	Total
	664,177 EUR
	67
	9,913 EUR


* in the documents provided by the RAP staff to the evaluator this amount was indicated as a possibility

These amounts cover the costs for travel and visa, students living costs (accommodation, meals, pocket money, and medical insurance) as well as administrative costs, salaries for program staff and tutors, costs of books and readers, and other costs related to studying at CEU.  Due to the structure of data received from the program, it is impossible to analyze the structure and amounts of the costs. As one might see, there is a variation of costs per capita. Also the costs for a month in the program vary from EUR 920.66 to EUR 1372.22 per student.  
On December 7, 2009, after the consulted calculated the cost per student according to the documents provided by the program management on the start of the evaluation (October 26, 2009) and provided REF staff with the charts, the consultant was notified by the program manager by an e-mail that the accurate costs for 2007, 2008 and 2009 were different. The consultant had to rely on the information provided eventhough the two documents attached to the message were not relevant. Thus for 2007 group, the total cost was EUR 97132 /8 students, i.e. EUR 12,141 per student. For 2008-2009 cohorts, the total expected is 251106 Euros/19 students, i.e. EUR 13,216 per student. The new data provided later by the program management, if accurate, modifies the initial calculations significantly, the costs per student becomes EUR 11,488.5 per 9 months.  

7.2 Program responsiveness to the needs of the beneficiaries

The evaluation looked into several aspects that provide an image of the responsiveness of the program management to the needs of the beneficiaries. According to the answers to the questionnaires, all students were provided with information upon their arrival into Budapest. Also, all of them received assistance in preparing their application for MA programs. A significant number of students reported some sort of complain they had towards different aspects of the program. During the interviews and focus group, when asked about the complaints, most of these were related to aspects that usually CEU students regard as problematic: quality of food, accommodation, intensity of the program. In fact, as one participant in the focus group said, “after I got into the MA program, I realized that RAP personnel was very friendly and I went back to thank them”. When questioned about conflicts with persons involved in different capacities in the program, four incidents were mentioned. In two of the conflicts in which RAP students were involved, the program management was very close to the students cause and supported them. In another incident that involved a conflict between a student and the Program Manager the Program Director mediated the conflict and dismissed the Program Manager for multiple problems that were not addressed properly. Only in one case, involving a security guard in the CEU dormitory the reaction of the management did not meet the expectations of the students. This was due to the fact that the student had a history of complaining and that the guard against which the complaint was made was sanctioned a year before for his involvement in a conflict with a RAP student.
One issue connected to the needs of other categories involved in the program was the position of the tutors. During the interview, some tutors suggested that a better coordination between tutors and program staff and among tutors is needed to be able to respond more adequately to the needs of the beneficiaries.

7.3 Alumni Networking 

There is no formalized structure for interaction of alumni. Currently there is an e-group established by the program coordinator which brings together a number of alumni. Most of the contacts between RAP students and alumni take place when the timing of the MA program and RAP overlaps. There was no official gathering of all alumni but the management organized a picnic that involved two generations of students whose term overlapped and the alumni that were still in Budapest. Alumni are also involved in the process of reaching out to possible applicants for RAP. Informally, some alumni are still in touch, as reported in the questionnaire.

8. Conclusions and recommendations

Before drawing the conclusion two indicators have to be also analyzed. The first is the level of satisfaction of the beneficiaries and the second is the sense of the program management whether the program has achieved its aims.

8.1 Satisfaction with the program

Students expressed high level of satisfaction with the program. When asked to categorize their participation in the program, 30 out 34 indicated their participation as a positive experience while only 4 mentioned it as a somehow positive experience. None said that it was a somehow negative or a negative experience. In general, students felt that they were part of the academic life at CEU. They interacted with other CEU students while auditing courses together or in instances related dormitory life as well as partying and spending quality time together. Students were also asked to indicate their level of satisfaction with the RAP as a whole on a scale from one to five, five representing the highest level of satisfaction and one the lowest. The results were highly positive: the average answer was 4.44 with only 4 students assigning 3 to their level of satisfaction (see chart below). When asked to indicate the positive aspects of the program almost all of them indicated the multiethnic and multicultural environment, very different from their home universities, as well as the facilities and the opportunities open to them by attending the program.
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During the interviews all students expressed satisfaction with the program but the level was more balanced than in the questionnaire. As one female student put it:

“It was important, basically it was very important, I liked it, I am very satisfied and I am grateful to get in to the program because without it I would have a CEU degree. On the other hand I feel it could be more useful if they make some modifications in the program”

8.2 Perception of achievements by program management
According to the RAP program management the aim and objectives were achieved partially. All respondents indicated that the program is on the right track and it should continue. 
“What is generally set up each year on paper, in the last few years it has achieved its objectives because it placed about 60% of the students in further education. In the first couple of years it did not achieved its objectives. From an informal perspective it achieved its objectives, which are not necessarily set up. For example there is a number of people whom because of this program found employment which is really benefited themselves and their communities without going on to study but looking at it from a technical perspective, it has not achieved its objectives with those students”. 
Interview with David Ridout, English Language Director 
When asked whether the program has achieved its objectives, the RAP Academic Director replied:

“ I think there is a yes and a no to it. By the very fact that we put people on master program yes, and a lot of people has done well. What they do after that is a slightly different matter. If the wider goal is for them to go back and contribute to their communities we hope we have done something towards that but as a program it is difficult to judge what was happened in that regard.” Interview with Paul Roe, RAP Academic Director 
The Program Director put it very simple: “No, we did not achieve the aim of the program to create a Roma elite. However, we did some steps in that direction by placing a significant number on students in master programs and contributing to their future carriers. And we are proud of what we did.” Interview with Sophie Howlett, Program Director
8.3 Conclusions

Based on the research conducted by the consultant the following conclusion regarding RAP could be drawn:

The selection process was fair and transparent; the selection criteria were appropriate, objective, and transparent and applied consistently by the program staff. There were no complaints regarding the selection process over the years.

In general, after attending the program, a RAP student improved his/her English language performance in an English language  test with approximately 25%.

Academic progress lacks the base-line evaluation to allow for measuring. However, one might get an idea of the academic progress by looking at the completion rate of the program and the successful application for MA programs. Thus, the completion rate for the whole program stands at 89.55%. Out of 58 graduates 29 were granted admission to MA programs at CEU and other Western Universities, which represents 50% of the total RAP graduates.

RAP students expressed satisfaction with the tutoring scheme and found tutoring useful. However, several issues were identified: fluctuation of tutors, curricula, teaching methodology, development plan, methodology for assessment of student work, and, as some tutors suggested during the interviews, coordination among tutors and between tutors and program management. Ensuring better coordination among tutors will lead to consistency in teaching and a possibility to exchange best practices.
The areas available for tutoring are mainly those in which CEU offers MA and PHD programs. However, not all areas in which CEU provides teaching are available for tutoring for RAP students. There were cases when RAP students expressed interests in some fields that were not available for tutoring.

The management of the program was effective in attracting the funds to run the program for 6 years, it was flexible and open to suggestions for improvements. Some difficulties were encountered by the consultant as regards the accuracy of budgets of the program for specific years and other data provided by the program management.
There is no formal network of alumni. This issue should be addressed by the program management taking into account the role alumni play in advertising the program.
There is a gap between the ending of RAP and the beginning of the academic year. It is desirable that during this period RAP students be placed in different institutions as interns or on temporary positions.
Hiring an additional person will help the coordination of the program within CEU structures.   
RAP is a unique program of its kind in Europe. All parties involved agreed that there is a need to continue the program. 
8.4 Recommendations
The following recommendations are proposed without taking into account the constraints of the program such is budget, fundraising or personnel. They are rather made for an ideal situation. Since the program enters into a new stage with a renew commitment it important to have such recommendations to help decision makers how best to structure the program.

· Improve the reaching out to potential applicants. Use different networks to reach the students through universities and departments. One such network could be the scholarship beneficiaries of the Roma Education Fund.

· Increase the frequency of the English language classes and provide individual meetings on regular basis to answer better to the needs of the students.

· In case the number of participants in the program increases it is important to divide the students in two groups, according to their level of English. This measure will also maintain the group size at an optimum. However, some joint lessons and activities will be recommended in order to maintain cohesion and also to allow for socialization.

· Develop a standardized curriculum and teaching methodology for English language classes based on the experience accumulated to date by the tutors.

· Increase the frequency of the academic writing classes to cover the lack of such skills from previous studies. The interaction between students and teachers and the methods of teaching are completely new for almost all participants in the program. During the interviews and during the focus group the need for such skills was identified as a matter of priority.

· Improve the selection of tutors in order to ensure continuity and that only those with teaching abilities are teaching in the program. A greater weight should be attached to the abilities to transmit information than to the knowledge a candidate for tutoring possesses. The needs of the students and their educational background should have priority over the requirements of the specific department when designing the syllabus. Also ensure that tutors can commit themselves to the whole program period.

· Develop clear curriculum for the courses offered to students based on the experience of previous tutors. In this way the academic courses will become more institutionalized and substituting for cases when tutors are leaving the program during the academic year.

· Ensure consistency of the grading across the disciplines offered for tutoring. A grading methodology and training for tutors in this sense will be helpful. 

· Develop “base line” tests to ensure that academic progress could be measured and reported adequately.  Such an attempt in the absence of “base line” tests is hazardous.

· Transform the audit status of the CEU courses attended by RAP students into for grade courses in order to receive feedback about their performance and ranking in the class.

· Diversify the subjects available for tutoring. A number of students complained during the interviews and focus group about the limited choices they had regarding the fields for tutoring.

· Design written development plans for each student. Such a development plan should include description of the entry level, measurable objectives to be achieved and ways to fulfill those objectives. They should be designed together with students.

· Program management should take a pro-active role in formalizing the network of alumni.

· Develop a multiannual fundraising strategy to ensure that financial stability and well functioning of the program. 

· Reduce the time allocated for reporting by separating the financial operation from the CEU financial office and by negotiating with donors a more adequate reporting procedure in terms of timing and format. This measure will help identify the annual amounts spent by the program as well as the analysis of the costs.

********************************************************************* 
� IELTS band score is from 0 to 9 where 9 is categorized as expert user, 8 very good user, 7 good user, 6 competent user, 5 modest user, 4 limited user, 3 extremely limited user, 2 intermittent user and 1 non user. Central European University requires for admission to MA programs a level of at least 6.5 in IELTS or 570 points in an institutional TOEFL administered by CEU.


� Exchange rate on March 1, 2007  Pound to Euro 1.48


7,500 GBP = 11,125 Euro


Exchange rate on March 1, 2007 USD to Euro 0.76


10,000 USD = 7,565.Euro


Exchange rate on March 1, 2008 Pound to Euro 1.31


15,500 GBP = 20,276 Euro


Exchange rate on March 1, 2009 Pound to Euro 1,13


15,000 GBP = 16,937 Euro
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